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Abstract: This research assessed the knowledge, skills and attitudes of fourth year BSNED students at Cebu Technological
University Main campus in Cebu City for school year 2024-2025 as basis for a proposed teacher skills development plan. There
were 80 respondents who participated in the study and were identified using the total enumeration technique due to their
small population. The respondents were asked to answer a three-part survey questionnaire which measure their knowledge,
skills and attitudes towards inclusion. The data gathered were treated using weighted mean, standard deviation, and
Pearson’s

r. The results revealed that the respondents were highly knowledgeable about inclusion and highly skilled in handling
inclusive classes. Interestingly, the have positive attitudes towards the inclusive education implementation. Moreover, there
was a significant strong positive relationship between their knowledge and attitudes towards inclusion. On the other hand,
there was a significant moderate positive correlation between the respondents’ skills and attitudes towards inclusion. The
results underscore the sufficient trainings that they acquire in the special education program of the university and validate the
hypothesis that attitudes of the pre-service teachers are related on their knowledge and skills of inclusion. Thus, it is highly
recommended that the proposed teacher skills development plan be adopted.
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L INRTRODUCTION

Education is one of the basic rights of every individual aims to lift people out of poverty, level inequalities, and ensure
sustainable development (United Nations Educational, Scientific and Cultural Organization [UNESCO], 2025). Every
individual has a right to education regardless of their status in life such as gender, race, ethnicity, and disabilities (Dioso et al.,
2022; Siason et al., 2022; Singh et al., 2020). Education is emphasized in international agreements like the Universal Declaration
of Human Rights stipulating that education shall be free in fundamental stages and shall be compulsory and the Convention
on the Rights of Persons with Disabilities proclaiming the rights to inclusive education to children with disabilities ( Buchner
et al., 2021; Molkizadeh et al., 2019).

One of the sectors of the society which has been less prioritized in terms of providing education are the learners with
special educational needs (LSENs) (Donato & Lovitos, 2023; Mawila, 2023). It is implied, even in pre-history, that education
is meant only for individual in capable of developing, and LSENSs are not recognized and prioritized as individuals who can
be properly educated and trained (Zegeye, 2022). However, in the recent years there has been significant improvement
providing LSENs with opportunities to educated in the normal setting (Mosia & Kotelo, 2024). At some schools, LSENs
having barriers when it
comes to learning are moved to their respective classes for learners with special educational needs (LSENs), depending on the
degree of their barriers and subject to specific conditions (Chhabra et al., 2010; Rens & Louw, 2021; Sargeant & Berkner, 2015).
Thus, opening the opportunity to upheld to an education system that include and provide educational practices that caters to
the various needs of all learners (Harkins & Fletcher, 2015).
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In education, inclusion is a promising approach in educating the learners ensuring that every one of them has a right to
education (Pasha et al., 2021). Inclusion is defined as providing all students including those with severe disabilities, equal
opportunities to receive effective educational services in preparation for productive lives as members of the society (Dioso et
al., 2022; Francisco et al., 2020; Haider, 2008). The main stakeholders of the inclusive education system are LSEN'’s, their
parents, typically developing children and their parents, teachers, representatives of school administrative body and others
that are involve to their learning (Yarullin & Nasibullov, 2018). Inclusion education is the educational method by which all
children are learning collectively, irrespective of race, gender, faith, learning needs of the individuals, and martial and social
backgrounds of the same classroom (Massouti, 2019; Pasha et al., 2021). Different countries around the world promote the
inclusion of LSENSs in regular classrooms. Countries like China, Canada, and the Netherlands promote inclusion of learners
with special educational needs (LSENSs) in regular classrooms through legislative frameworks, though challenges such as
teacher training and resource availability persist, impacting effective implementation of inclusive education (Agrawal et al.,
2019).

Moreover, some schools lack skilled teachers who handle inclusive classes. One of the variables leading to the growth and
development of education is the teacher contributing to educational reform that has been failed (Deku & Vanderpuye, 2017;
Gyamfi & Yeboah, 2022). One of the main barriers in the practice of inclusive education is characterized by the teachers’
attitudes towards inclusion and its principles. These attitudes are influenced by several factors such as: the degree of children’
difficulties, the nature of children’ disabilities, the teachers” experience with children with special educational needs, the trust
in their own capabilities to implement inclusive or the expectations towards the children no matter what are the differences
between them and the curriculum (Okoye & Ifi, 2020; Unianu, 2012; Zegeye, 2022). Thus, attitudes towards inclusive education
can be determined by the teacher’s knowledge and skills.

Preparedness of prospective teachers about inclusive education should be a general training for all throughout as it will
enhance the knowledge about LSEN’s (Adeniyi et al., 2016). Because of the difficulties and specific demands of this field,
LSENS are still in short supply of teachers despite the growing need for them. Unfortunately, many teachers have had little
training in inclusive or special education, which means they would have to master their skills during the teaching process
(Aldabas, 2020). To ensure effective teaching and learning in an inclusive classroom, teachers must possess skills and
competencies on how to teach LSENs and also requires preparedness in pedagogical techniques thatmake for its
success(Okoye & Ifi, 2020). Determining the level of preparedness of teachers will therefore play a major role in success fully
planning the implementation of inclusive education (Hay et al., 2001)

This has been a prevalent issue in the Philippines despite its implementation of inclusion over the years. The importance
of teachers and their readiness matter in overall effectiveness of the implementation of inclusive education(Dioso et al., 2022;
Ecoben, 2019). Furthermore, teachers” awareness, attitudes, and skills had been found to affect the process and the outcome of
inclusion to a great extent (Dapudong, 2014; Pil et al., 2022). Notably, there are universities providing courses relevant to
special education but the skills of the graduates in these universities has not been assessed(Rodriguez & Abocejo, 2018; Siason
et al.,, 2022).

Similarly, it has been observed in a state university in Cebu City, Philippines in which some of the graduates specializing
in special education seem to have lack of knowledge about inclusion. Although they have been exposed to handling inclusive
classes during their practice teaching course, there is still a need to assess their knowledge and skills in handling inclusive
classes to assure that they are prepared in dealing with LSENs enrolled in regular classes. It can be noted that the lack of
knowledge and skills of the pre-service teachers towards inclusion could affect their attitudes (Adeniyi et al., 2016; Pasha et
al.,, 2021; Zegeye, 2022).

Hence, it is in this context that the researcher was encouraged to assess the knowledge, skills and attitudes of the fourth
pre-service teachers taking up Bachelor of Special Needs Education (BSNED) in Cebu Technological University Main Campus
for school year 2024-2025 as basis for a proposed teacher skills development plan. The findings of this study will serve as the
bases for proposed skills development to support the goals of the Department of Education’s (DepEd) towards providing
high quality education to all learners of the country.
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. THE PROBLEM
This research assessed the knowledge, skills and attitudes of fourth year BSNED students at Cebu Technological
University Main campus in Cebu City for school year 2024-2025 as basis for a proposed teacher skills development plan.

Specifically, it sought answers to the following questions:

1.  Whatis the level of knowledge of the respondents towards inclusion?
2. Whatis the level of skills of the respondents towards inclusion?
3. Whatis the level of attitudes of the respondents towards inclusion?

4. Istherea significant relationship between the:
4.1 knowledge and attitudes of the respondents towards inclusion,

4.2 skills and attitudes of the respondents towards inclusion?

1. METHODOLOGY

Design

This study utilized descriptive correlational research design which aimed at testing the relationship of the
respondents’ knowledge, skills and their attitudes towards inclusion. According to Devi et al. (2022), correlational research is
a non- experimental research design which investigates the relationship between two variables without manipulating them.
In this study, it was hypothesized that the knowledge of the respondents are related with their attitudes towards inclusion
while their skills are also related to their attitudes towards inclusion. Based on the data gathered in this study, these hypotheses
were tested using appropriate statistical tools.

Flow of the Study

The first step is the level of knowledge of the respondents towards inclusion which are crucial in the input of the
study as they will help in understanding the influence of knowledge towards the respondents attitudes towards inclusion.
Assessing the level of skills of the respondents towards inclusion can help provide the insights on how skills affects the attitude
of pre-service teachers towards inclusion. In addition, this study also places the importance on the respondents’ level of
attitudes of the respondents towards inclusion as it is the dependent variable of the study. The researchers also investigated
the significance of the relationship of knowledge and attitudes of the respondents towards inclusion and
skills and attitudes of the respondents towards inclusion to determine if both knowledge and skills influence the attitudes
towards inclusive education.

The procedure starts with seeking an approval for the transmittal letter to school heads such as the superintendent
and the principals of the selected schools to obtain their consent and assistance on the study. A descriptive correlation design
was used to investigate the connection between knowledge, skills, and attitudes towards inclusion. To execute this, validated
questionnaires were administered on the students in the data collection, which were prepared beforehand. The data were
treated logically to carefully extract analysis and interpretation of the findings for the purpose of making appropriate
recommendations in accordance with the outcome of the study.

The output of this study is a Teacher Skills Development Plan, targeting strategies to improve knowledge and skills
of the pre-service teachers upon influencing their attitudes towards inclusive education. The plan will also incorporate specific
strategies, such as workshops on knowledge that further enhance understanding about inclusive education, and developing
necessary skills upon teaching in inclusive education setting. Such measures may help schools establish and uphold better
attitude in students towards inclusive education.
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v. Environment

The study will be conducted on a state university in Cebu City. This school is selected to help the researcher assess
the relationship of the respondents” knowledge, skills and their attitudes towards inclusion.

Cebu Technological University-Main Campus (CTU-MC) in Cebu City was established as one of the earliest
vocational schools in the country having its main purpose was to develop technical skills. Through Proclamation No. 180 on
August 20,1928, it acquired its present site at the corner of M.]. Cuenco Avenue, and R Palma Street. It became a state university
by virtue of Republic Act No. 9744 back in 2009.

The state university provide leading-edge degree programs, innovative professional, entrepreneurial, and technical
instruction as well as research and extension programs that address both needs of the region and the nation in the context of
the global knowledge economy, Fourth Industrial Revolution, and sustainability. Currently, CTU-MC provide degree
programs such as Education, Engineering, Technology, Arts and Sciences, Management and Entrepreneurship, and Computer,
Information, and Communication Technology.

In the College of Education, the university offers a program called Bachelor of Special Needs Education (BSNEd)
that prepares pre-service teachers to work with students with diverse learning needs. The program has two majors: BSNEd-
Generalist and BSNED with specialization in Teaching Deaf and Hard of Hearing Learners (BSNEd-TDHHL), making it
suitable as an environment for this study. .Now, it is working on to be a premier, inclusive, globally- recognized research and

innovation, smart, community-responsive, and sustainable technological university..

Respondents

The respondents of this study were the fourth year BSNED pre-service teachers. They have two specializations,
namely: the generalist and teaching deaf and hard of hearing learners. The distribution of the respondents is shown in Table 1
below.
Table1

Distribution of the Respondents

Course n %
BSNEd-Generalist 39 48.75
BSNEd-TDHHL 41 51.25
Total 80 100.00

These respondents were appropriate to answer the questionnaires of this study because they have been trained already by the
university on the basic teaching principles which they can apply in their profession particularly on handling learners with
special educational needs. Moreover, the fourth-year pre- service teachers were exposed to handling learners with special
educational needs and handled inclusive classes during their practice teaching. Hence, theseexperiences can help them
evaluate their readiness towards handling inclusive classes.

Instrument

This research used three sets of adopted survey questionnaires for the respondents. The questionnaires consist of the
following;:

Part I. This part elicited information about the respondents” knowledge about inclusion. The questionnaire is adopted from
Pasha et al. (2021) which consists of 17 items.
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Part II. This part utilized the same questionnaire which assessed the respondents’ skills in handling inclusion.

Part III. This part utilized a questionnaire containing statements that describe the pre-service teachers’ attitudes towards
inclusion, which is adopted from Adeniyi et al. (2016).

Data Gathering Procedure

To ensure that the research was conducted properly, there werre three stages of data gathering process that were
carried out. These stages guarantee that the findings of the researchers were both valid and reliable.
Preliminary stage. In the initial step in data gathering, the researcher asked for permission and sought the approval from the
dean of the College of Education at CTU-Main campus. This was appropriate since it ensured their understanding and support
to have a smooth process in conducting the survey and there were no complications regarding the university policies and
regulations implemented. The researcher thoroughly explained to the dean the purpose and significance of the study.

Data Gathering Stage. After the permission was given, the researcher conducted an orientation to the fourth-year
pre-service teachers on the objectives of the study and their role in the study. The researcher guided students in answering the
questionnaires. Subsequently, the researcher secured an informed consent to ensure their willingness to voluntarily participate
in the process of gathering the data. Afterward, the questionnaires were given to the pre-service teachers, and they were
enough time to finish answering without feeling pressured. Once the respondents completely answered the questionnaires,
the researcher collected the questionnaires and ensured 100% retrieval of the questionnaires.

Post Data Gathering Stage. The data gathered were sorted, tallied, summarized, and treated according to the
objectives of the study. Moreover, the data were stored appropriately while observing the ethical standards of data handling
procedure.

V. Statistical Treatment of Data

This part of this study ensured that the data gathered from the respondents were processed according to the
objectives of the study. The researcher asked the assistance of a statistician to ensure that the data were treated appropriately.
The following statistical tools were used.

Frequency Count. This tool was used mainly in determining the number of respondents who fall on the category of
the profile assessed in the study.

Percentage. This tool was used to calculate the proportion of the profile of the selected participants in relation to the
total number of respondents.

Weighted Mean. This tool was used to determine to determine the respondents level of knowledge,
skills, and attitudes towards inclusion.

Standard Deviation. This tool was used to measure the spread of the responses of the items measuring the
variables of this study.

Pearson’s r. This tool was used to test the significance of the relationship between respondents” knowledge, skills,
and attitudes towards inclusion.

VL Results and Discussions

This part of the study provides the interpretation, analysis, and implications from the data that were acquired from
the fourth year BSNED pre- service teachers enrolled in a state university located in Cebu City. The academic environment of
the university and the respondents are chosen to give an appropriate representation of the study determining the levels of
knowledge and skills and their respective correlation towards attitudes about inclusive education. Given the respondents’
response to the questionnaires provided, the results and findings of the study are presented and discussed as follows.

LEVEL OF KNOWLEDGE OF THE RESPONDENTS TOWARDS INCLUSION

This portion interprets and discusses the level of knowledge of the BSNED pre-service teachers, in which it assesses
the acquired learning of the respondent about the concept of inclusion. The indicators include the fundamental information
about the term inclusion and its relation in the context of education.

The pre-service teachers” preparedness encompasses the important role of fostering knowledge in which it contains
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the acquired learning from knowing classroom instruction to progressing evaluation that essentially influence their idea and
knowledge about inclusion (Dioso et al., 2022a; Pasha et al., 2021). Table 2 shows the level of knowledge of the respondents
towards inclusion.
Table 2
Level of knowledge of the respondents towards inclusion

Verbal
Indicators WM SD Description
Highl
1 I'have clear concepts of the term “Inclusion”. 4.74 0.55 B
Knowledgeable
5 Every child regardless of disabilities has the right to be e‘f.lggated in the 082 Highly Knowledgeable
regular class. .
. . . . Highly
3 Students with special needs can best be served in the gefAé@l education 0.86
classroom. Knowledgeable
The inclusion of students with special needs in the Highly
4 class can be beneficial for students without disabilities. 451 0.73 Knowledgeable
Students with special needs  benefit both
5 academically and socially from being placed in an inclusive setting. Highly Knowledgeable
4.64 0.66
6 Inclusive teaching is a successful education system ‘{%%ddress learners 0.65 Highly Knowledgeable
needs. Hiohl
- Inclusive teaching requires collaboration among teach®f (General 0.58 &1y
&special). Knowledgeable
8 Successful implementation of inclusive education requjres special training 053 Highly
for teachers. Knowledgeable
9 Teachers should use different methods of teaching to satisfy the needs of Highly
disabled students. 4.75 0.54 Knowledgeable
Teachers should have opportunities to adapt the Highly
10 syllabus and teaching materials while teaching in inclusive classes. 4.76 0.53 Knowledgeable
1 The teachershould  encouragecooperative Iea% to make all 063 Highly Knowledgeable
students support each other. Hiohl
The teacher must design the individualized Sl
12 education plan (IEP) for children with special needs. 475 0.58 Knowledgeable
13 Inclusive teaching makes the teacher feel more responsible for students Teaching strategies (Task Analysis,
with special needs. shaping,
14 Teacher should manage the classroom layout and setting plan for the
children with special needs.
15 Teachers should use differentiated instruction in an inclusive classroom.
Teachers should collaborate with  other
professionals in designing indiviclua]izeil6
educational plans (IEP) for students  with
disabilities.
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0.59 Highly Knowledgeable Highly
. 0.67 Knowledgeable
0.57 Highly Knowledgeable
i Highl
0.60 Highly Knowledgeable e
469 065 Knowledgeable
Chaining Prompting, Fading) should use in an inclusive classroom.
Aggregate Weighted Mean 4.69 Highly
Aggregate Standard Deviation 0.63
Knowledgeable

Legend: 4.21-5.00-Highly Knowledgeable, 3.41-4.20-Knowledgeable, 2.61-3.40-Moderately Knowledgeable, 1.81-2.60-Less
Knowledgeable, 1.00-1.80-Not Knowledgeable

acquired about inclusion giving a weighted mean of 4.6 and a standard deviation
of 0.63 which signifies that the respondents are consistent about their knowledge about inclusion and comprehends the
different aspects of inclusion.

The respondents indicate that inclusive teaching requires collaboration among teachers both in general and special
education having the highest weighted mean of 4.81 and a standard deviation of 0.58. This implies that the respondents pre-
conceived notion of inclusive education is the collaborative effort of the teachers regardless if they are teaching general or
special since the idea of inclusion in education emphasizes the participation of LSENSs in a general education environment.
However, the respondents may not slightly believe that students with special needs can best served in general education
classroom having the statement with the lowest mean of 4.36 and a standard deviation of
0.86. This means that with the knowledge of the respondents indicating that inclusion requires the hand-on-hand effort of
general and special education teachers, LSENs alone may not be served the best care they need in a general education
classroom in comparison to the care that of a special education environment.

The pre-service teachers are highly knowledgeable when it comes to understanding the fundamental concepts about
inclusion in education. The results are consistent with previous studies about the knowledge of pre-service teachers about
inclusion. (Adeniyi et al., 2016) revealed that the pre-service
teachers had high knowledge of inclusive education and one reason in which the short compulsory of subjects dealing with
the information of inclusive education. (Pasha et al., 2021) measured the knowledge of pre-service teachers about inclusion in
which they are knowledgeable having a mean score above 3.50 and believed that professional experience remains a leading
method for the preparation of teachers for inclusive education (Pasha et al., 2021). However, (Hay et al., 2001) contradicts the
results which low number of their respondents have an idea about the concepts of inclusive education and only below 50%
could describe inclusive education. Hence, the knowledge of pre-service teachers is strengthened by acquiring information
through lessons and experiences about inclusive education.

LEVEL OF SKILLS OF THE RESPONDENTS TOWARDS INCLUSION

This segment reveals and implies the level of skills of the BSNED pre- service teachers, in which it measures the level
of skills being possessed by the respondents. The indicators include the preparation and competence of pre- service teachers
towards inclusive education.

The pre-service teachers’ preparations are essential for the adoption of inclusive education and one of which is their
skills and competencies ensuring effective teaching and learning in an inclusive classroom that make for its success (Aldabas,
2020; Okoye & Ifi, 2020). Table 3 reflects that the pre-service teachers possess the necessary competencies and preparations
that indicates the highly skilled result with an aggregate weighted mean of 4.39 with a standard
deviation of 0.67 imposing that they acquire the necessary skills and somehow, they acquired diverse skills that they can utilize
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in the inclusive education environment.
Table 3
Level of skills of the respondents towards inclusion

S/N Indicators WM SD Verbal Description

I can use different approaches (e.g. Response to

1 intervention & inquiry-based learning) for the 4.38 0.66 Highly Skilled
support of students with
diverse learning needs.

2 I am prepared to use reinforcement strategiesin 4.41 0.65 Highly Skilled
an inclusive classroom.

3 Ican provide an alternate explanation for example 444 0.65 Highly Skilled
when students are confused.

4 I am confident in designing learning 4.38 0.68 Highly Skilled
tasks for the individual needs of students with
disabilities.
I can use a variety of assessment strategies (e.g.,

5 portfolio, assessment, modified tests, 4,40 0,65 Highly Skilled
performance-based
assessment, etc.).
I am prepared to deal with students who
6 are behavioral problems in an inclusive classroom.  4.28 0.73 Highly Skilled
I am confident in my ability to get
7 students to work together in pairs or small 443 0.63 Highly Skilled
groups with peers.
Weighted Mean 4.39
Highly Skilled
Standard Deviation 0.67

Legend: 4.21-5.00-Highly Skilled, 3.41-4.20-Skilled, 2.61-3.40-Moderately Skilled, 1.81-2.60-Less Skilled,
1.00-1.80-Not Skilled

The third statement having the highest weighted mean of 4.44 and a standard deviation of 0.65 signifies that pre-
service teachers’” when it comes to providing explanation believe they can provide alterations when their students get
confused. Given the result, pre-service teachers are highly skilled when providing variety of explanations since in the special
education environment have

LSENs with diverse learning need and such skill being possessed will be helpful in showing their capabilities in adaptability.

On the other hand, the statement with the lowest weighted mean of 4.28 with a standard deviation of 0.73 state that
the respondents are varied when talking about their preparedness to deal with students who are behavioral problems in an
inclusive education. Such idea means that the pre-service teachers are not yet physically and emotionally prepared when
dealing with different behavioral dilemma since LSENs are prone to possess different behavioral attributes and such skill to
cater each learner can brought a lot of pressure upon dealing their behaviors.

The highly skilled result of the pre-service teachers of their skills towards inclusion implies that they acquire the
abilities and competencies and prepared both in cognitive and behavioral attributes. (Pasha et al., 2021) supports such result
having each statement score above the mean of 3.50 indicating they are skilled such that well-trained pre-service teachers are
required for effective and quality education for all learners. (Okoye & Ifi, 2020) also found out that that special education pre-
service teachers are prepared in terms of teachers’ skills needed for the adoption of inclusive education possessing the skills
needed for an inclusive classroom and that they have holistic, comprehensive, detailed experience about uniqueness of
teaching in an inclusive environment (Okoye & Ifi, 2020). Additionally, (Dioso et al., 2022b) implies that skill such that basic
sign language increases the teachers’ tolerance in facilitating a classroom that carry the ideas of inclusive special education.

Meanwhile, (Aldabas, 2020) despite highlighting that the majority of the study’s respondents showed a higher level
of confidence in the collaboration and teamwork skills dimension, they had lower confidence in skills for the implementation
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of an inclusion dimension indicating that participants’ preparation programs may have covered more about the collaborative
approaches than content on how to implement inclusion. Thus, the skills of the pre-service teachers are crucial in shaping their
capability to handle inclusive classes that is essential since it requires handing diverse learning needs and behavioral capacity.

LEVEL OF ATTITUDES OF THE RESPONDENTS TOWARDS INCLUSION

This section interpret and discuss pre-service teachers under the BSNED course which tackle their individual
perspectives to the topic of inclusion. The statements possess their perception towards inclusive education that shaped by
their knowledge and skills of the concept.

Pre-service teachers’ attitudes toward inclusion vary across the educational field across numerous studies it has many
terms such as integration or mainstreaming, whereas others used inclusion referring to a situation in which a class, a school,
or an educational system tries to meet the needs of LSENs (Chhabra et al., 2010; VanCleef, 2019). The respondent perceived
very positive attitude towards inclusion as presented in Table 4 with an aggregate weighted mean of 4.58 and an aggregate
standard deviation of 0.73.

Table 4
Level of attitudes of the respondents towards inclusion

S/N Indicators WM SD Verbal Description
1 Inclusive educational practice in the school 4.50 0.81 Very Positive
system makes me like teaching.
2 Coping with special needs students 461 0.68 Very Positive
might be difficult but I believe it is a task that must
be done.
3 If I have my way, inclusive educational practice 4.46 0.73 Very Positive

would be given more priority than any other
educational practices.
4  Irespect students with disabilities 4.78 0.59 Very Positive
as individuals with differences as Irespect
other students.

I am comfortable communicating with special

5 education teachers to gain more 4.68 0.61 Very Positive
knowledge of people with  special
needs.

6 I think you need to be a special kind of teacher to  4.50 0.90 Very Positive

teach students that are special needs.

7 I'would prefer to teach in special school if  have the 4.29 0.92 Very Positive
choice because it has more
facilities than regular schools.

8 I just love people with special needs because 4.68 0.65 Very Positive
they are human beings who
have potentials and unique abilities.

9  There is nothing wrong being a friend of 4.63 0.68 Very Positive
person with special needs or even marry
him/her.
10 As a teacher, my duty is to look after 471 0.73 Very Positive
the interest of the students and not their disabilities.
Aggregate Weighted Mean 4.58
Very Positive
Aggregate Standard Deviation 0.73

Legend: 4.21-5.00-Very Positive, 3.41-4.20-Positive, 2.61-3.40-Neutral, 1.81-2.60-Negative, 1.00-1.80-
Very Negative

www.theiibmt.com 35|Page



Assessing the Influence of Pre-Service Teachers’ Knowledge and Skills on Their Attitudes.......

perceptions towards LSENs through the nature of their course and the essence of showing respect to individuals with special
needs. With a weighted mean of 4.78 and a standard deviation of 0.59 the fourth statement has the highest mean stating that
the respondents respect students with disabilities as individuals with differences as they respect other students.

This means that the respondents values respect to every student regardless their differences as an essential aspect of the nature
of their study and the less deviates indicating that most of the respondents does value diversity in the education.

In contrast, with a weighted mean of 4.29 and a standard deviation of 0.92 not all of the respondents would prefer to
teach in special school if they have the choice because it has more facilities than regular schools. This means that the BSNED
students does not believe that the special schools may have more facilities than regular schools since there is more chance that
the capability of a school to have more facilities is highly offered for regular classes limiting the chance for having facilities for
special school. The facilities of a particular school also depends on the support of its environment most especially if LSENs is
valued enough to establish an environment suitable for their care.

The respondents demonstrates a very positive perception and attitudes towards inclusive education. This is well
supported by studies that also values positive view towards inclusion. (Chhabra et al., 2010) supports the result of the study
indicating the respondents of their study showing positive attitudes towards inclusive education and shows a significant
correlation found between the respondents who had a close friend with a disability and previous teaching experience
making it appear that the inclusion of students with disabilities into regular classrooms necessitates the need for
paraprofessionals in the classroom. (Haider, 2008) also found out that the efforts to implement the inclusive program received
a positive response from the teachers. More specifically, it was found that teachers with experience in working with LSENs
held more positive attitudes towards their inclusion than their colleagues without relevant experience (Haider, 2008).

However, (McNamee, 2016) studied that based on their survey, their results received, 40% of preservice teachers
indicated that integrating students with disabilities is a burden and 17% have no opinion on the topic at all depending on the
survey question that preservice teachers” attitudes seemed to change on inclusion based on the benefit to students. However,
such results was interpreted because their respondents have few service-learning opportunities to learn about integrating
students with disabilities, and many current teachers in the field who have negative attitudes towards integrating students
with disabilities into the general education classroom, preservice teachers do not have enough experiences to form a positive
attitude. (McNamee, 2016). Therefore, the attitudes of the pre-service teachers depends on the influence of their learning
environment most importantly the influence of knowledge and skill that shapes their perception towards inclusion.

TEST OF THE RELATIONSHIP BETWEEN RESPONDENTS’ KNOWLEDGE AND ATTITUDES TOWARDS
INCLUSION

This component presents the test of the relationship between the variables knowledge and attitudes using Pearson's
r correlational analysis. This will measure the linear association between the two variables in which the respondents'
knowledge shows influence towards their attitudes on inclusive education.

Table 5 shows the result of the significant relationship between knowledge that influence the attitudes of the
respondents towards inclusion showing an R- value of 0.862 with a p-value of 0.001. The p-value of the relationship in
comparison to the level of significance of 0.05 is highly significant. Statistically, this means that there is a strong positive
correlation between the knowledge and attitudes of the respondents towards inclusion. Thus, the null hypothesis is rejected.

Table 5
Test of relationship between the knowledge and attitudes of the respondents towards inclusion

Variables r-value Strength of p-value Decision Remarks
Correlation
Knowledge and
Attitudes towards Strong Positive
Inclusion 0.862* 0.001 Reject HO Significant

*significant at p<0.05 (two tailed)
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The result suggest having a significant relationship, knowledge influence the respondents’ attitude towards
inclusion. The findings is consistent with previous studies having knowledge brings forth the positive attitude towards
inclusion. (Adeniyi et al., 2016) study revealed high knowledge and positive attitudes of pre-service teachers towards inclusive
education greatly improved by few courses undertaken in special education which is attributed to the length of campaign,
advocacy, and contact with students with disabilities and a welcome development in this era global inclusiveness.
Furthermore, (Dioso et al., 2022a) implies that the teachers are highly prepared and able to motivate learners, with and without
special needs to engage in learning in an inclusive special education setting if given the chance to handle a class in this type
of setting having enough readiness to handle students in an inclusive special education.

In contrast, (Hay et al., 2001) showed a marked lack of knowledge on issues related to inclusive education
considering the lack of experience and training that the respondents had had in dealing with children with special educational
needs. The teachers furthermore felt unprepared and unequipped to teach integrated classes, and ascribed this to a lack of
training, lack of time, large classes, lack of facilities, and lack of teacher experience but willing to learn more about these issues,
provided that it led to a diploma or certificate.

Theoretically, this study highlights the connection of knowledge and attitudes towards inclusive education that is supported
by the Theory of Planned Behavior providing a useful conceptual framework for dealing with complexities of human social
behavior in a way that permits prediction and understanding of particular behaviors in specified contexts (Ajzen, 1991).
Studies of (Gilor & Katz, 2019) implies also that knowledge that influences the attitude to engage in inclusive teaching must
be considered to the relationship between these variables and the beliefs that lead to their formulation. Moreover, the findings
also supported by the Vygotsky’s Constructivist Learning Theory suggesting that learning comes before development,
opportunities to practice and learn from more knowledgeable persons become even more significant having experiences
becomes an influence of attitudes of pre-service teachers (Jamero, 2019).

Practically, The findings emphasize the importance of comprehensive teacher education programs that integrate
theoretical knowledge and practical experience to foster inclusive practices effectively and address gaps in training (Pasha et
al.,, 2021). Furthermore, the need for teacher training programs to improve knowledge related to inclusive education, as well
as the importance of fostering inclusive attitudes to ensure the successful integration of diverse learners in mainstream
classrooms (Siason et al., 2022).

TEST OF RELATIONSHIP BETWEEN RESPONDENTS’ SKILLS AND ATTITUDES TOWARDS INCLUSION

This element reveals the test of the relationship between the variables skills and attitudes using Pearson's r
correlational analysis. This will measure the linear association between the two variables in which the respondents' skills
shows impact towards their attitudes on inclusive education.

Table 6

Test of relationship between the skills and attitudes of the respondents towards inclusion

Strength of
Variables r-value . p-value Decision Remarks
Correlation
Skills and Attitudes
towards Inclusion Aoderate Positi
0.645¢ e TOSTVE 0.001 Reject HO Significant

*significant at p<0.05 (two tailed)
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Skills and attitudes of the respondents towards inclusion shows a significant correlation towards each other with an
R-value of 0.645 and a p-value of 0.001 as gleamed in Table 6. The result is highly significant as shown that the p-value of the
relationship in comparison to the level of significance of 0.05. This indicates that there is a moderate positive correlation
between the skills and attitudes of the respondents towards inclusion. Thus, the relationship of skills and attitudes is significant
rejecting the null hypothesis.

The significant relationship implies that skills influences the respondents attitudes towards inclusive education. Such
findings corroborate with other studies implying that skills affects the attitudes of pre-service teachers about inclusion.
(Ecoben, 2019) shows the results of the skill level of public-school teachers in handling inclusive education. Skill in handling
inclusive education is important to every mainstream teacher because they needed to master the general regular classroom
course content indicating that they are highly skilled regarding their personal attitudes (Ecoben, 2019). (Zegeye, 2022)
highlight thetremendous influence that the knowledge and skills teachers obtain from teacher training programs exert on the
perceptions of teachers’ preparedness for inclusive education. Furthermore, (Dioso et al., 2022b) also find positive correlations
between skills and attitudes, emphasize the interconnectedness of these dimensions suggesting skill levels among teachers,
with professional development programs play an important role in enhancing flexibility and learner- centered approaches.
Meanwhile, (Aldabas, 2020) highlight lower confidence in skills for the implementation of an inclusion dimension indicating
that participants’ preparation programs may have covered more about the collaborative approaches than content on how to
implement inclusion.

Theoretical frameworks like the Theory of Planned Behavior corroborates with the findings of this study
underscoring the impact the of beliefs and preparedness on educators’ attitudes. Bronfenbrenner’s” Theory of Planned
Behavior indicated that teachers’ everyday practices in diverse classrooms are also significantly predicted by their attitudes
towards inclusion as well as by their perceptions of their school management’s expectations concerning inclusive education
(Hellmich et al., 2019). In addition, (Nurhasnah et al., 2024) highlighted that by CLT having impact on pre-service teachers’
skills are crucial in shaping their behaviors towards inclusion as teaching LSENSs in terms of goals, curriculum, learning,
assessment, and instruction delivery.

Lastly, focusing on longitudinal studies assessing the development of these competencies is important to enhance
pre-service teacher preparation and inclusive practices effectively (Harkins & Fletcher, 2015). The need for adequate

support and tailored training to improve inclusive teaching practices in variety of settings, identifying gaps in current
strategies and areas for fostering collaboration and teacher preparedness (Shoulders & Krei, 2016).

Overall, inclusion encompasses an environment which general and special needs learners have the chance to learn
on that same environment. The knowledge, skills, and attitudes of the respondents influence their understanding,
capabilities, and perceptions upon teaching in an inclusive education environment. It is highly evident in the results gathered
that knowledge and skills influence also the attitudes of the pre-service teachers towards their preparedness on inclusion. This
validates the idea that comprehensive teacher education programs of the pre-service teachers are vital in order to properly
implement a school environment where teachers share their knowledge to both general students and LSENSs at the same time
on a same classroom.

VIL. SUMMARY

This study ought to find out the influence of knowledge and skills to the attitude of the pre-service teachers towards
inclusion from a state university located in Cebu City. The respondents are consists of BSNED pre-service teachers major in
Generalist and TDHHL of academic year 2024-2025. The respondents” profile was acquired to be an aid in interpreting the
results of the study. After while, respondents completed survey questionnaires indicating the levels of their knowledge, skills,
and attitudes towards inclusion.

The data that were gathered was analyzed statistically utilizing frequency count and percentage in providing the
data associated with the profile of the respondents. Weighted mean and standard were used in analyzing the level and spread
of the responses of knowledge, skills, and attitudes of the respondents. In addition, upon drawing a conclusion based on the
response from the survey questionnaires, a test on the significance of both knowledge and skills to attitudes of the respondents
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was undertaken using Pearson’s r correlation analysis indicating the linear association of the variables.
VIIL. FINDINGS

The following findings were found from the analyzed results from the data gathered that were acquired and
statistically treated.

Pre-service teachers’” knowledge was being assessed and the result indicated that they are highly knowledgeable
when it comes to the concept of inclusion. The pre-service teachers understands that in inclusion, LSENs alone may not be
served with the appropriate care needed in a general classroom with a general education teacher alone. The collaboration of
both general and special education teachers is essentially needed when the idea is about implementing inclusion with LSENs.
Pre-service teachers were deemed as highly skilled individuals upon measuring their skills towards inclusion imposing that
they acquire the necessary skills to utilize on an inclusive education environment.

However, the respondents were not yet ready both in their physical and emotional attributed when dealing with
behavioral problems of LSENs despite the readiness in being adaptable in delivery of instruction towards the diverse learning
needs of LSENs. Furthermore, the respondents perceived inclusion in a very positive manner as a result in evaluating their
attitudes about inclusion. Pre- service teachers values diversity valuing respect in every individual to their unique way to
behave and understand in contrast to their belief that schools have limited facilities to cater LSENs depends on the
environment they are being implemented lacking their self-belief in teaching on such environment.

A strong positive correlation between knowledge and attitudes and a moderate positive correlation between skills
and attitudes of the respondents
upon treating the correlation matrix of the variables. Highly knowledgeable teachers with a positive attitude are an ongoing
development that prepares them to engage to learners with diverse needs in an inclusive education setting.

Moreover, skills influence the attitudes of the pre-service teachers such that it is important since they both need to
have capabilities in teaching both general education and special education indicating they are highly skilled resulting to their
very positive personal attitudes. Both skills and knowledge signify the pre- service teachers’ preparedness to handle inclusion
and the interconnectedness of the two variables plays an important role in attitude and enhancing flexibility on a learner-
centered approach.

IX. CONCLUSION

This study assessed the influence of knowledge and skills of pre-service teachers to their attitudes towards inclusion.
It is clear in the findings that the pre-service teachers are highly knowledgeable when it comes the idea towards inclusion.
The knowledge emphasizes the pre-service teachers” awareness how inclusion works in their context. Teachers are pivotal
aspect of inclusion requiring them to be adaptable, flexible, and knowledgeable when dealing with learners with special needs.
The global trends today advocate inclusive practices and highlight the need for sustained support to optimize teacher
readiness to handle inclusive environment susceptible for learning.

Pre-service teachers are also highly skilled when it comes to the capabilities possessed towards inclusion. Through
the knowledge acquired, skills were honed such that providing diversity in every process of learning and being
able to provide reinforcement strategies to let students work with their peers. The ability to let students work together
especially in an environment where inclusion is implemented is vital for progress of learners working hand in hand regardless
of the diversity of needs. Furthermore, respect and responsibility go together for a very positive attitudes of pre-service
teachers. Respect for every individual regardless of disability is important as it values the essence of inclusion. Responsibility
as crucial as treating every learner with the duty of looking after their interest and ensuring they are being able to acquire the
right to be educated.

This highlights the necessity for policymakers to prioritize intensive teacher training and resource allocation to
facilitate the effective implementation of inclusive education policies. Furthermore, the need for teacher training programs is
highly rampant to improve knowledge and skills related to inclusion, as well as the importance of fostering inclusive attitudes
to ensure the successful integration of diverse learners in mainstream classrooms. Thus, the importance of comprehensive
teacher education programs should be implemented in work integrate theoretical knowledge and practical experience to foster
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inclusive practices effectively and address gaps in training.

While inclusive education is largely seen as beneficial, challenges such as limited resources and training continue to
hinder its progress. Future research should address these gaps to ensure effective frameworks that enhance the inclusion
process. Also, understanding pedagogical strategies that enhance inclusion still persist as a gap and must be studies to
better assess the development of competencies necessary for effective teacher readiness.

RECOMMENDATION

In consideration to the study's conclusion, it is highly suggested that adequate support and tailored training to
improve inclusive teaching practices be implemented since it is meant to develop and mold the knowledge and skills that will
further improve the preparedness of the pre-service teachers and foster effective inclusive learning environment.

References

[1.] Adeniyi,S. O., Oluwatayo, G. K., & Otunla, A. O. (2016). Pre-Service Teachers’ Preparedness towards Inclusive Education
in Nigeria. African Journal of Educational Management, 17(2), Article 2.
[2.] https://journals.ui.edu.ng/index.php/ajem/article/view /279

[3.] Agrawal, J., Barrio, B. L., Kressler, B., Hsiao, Y.-J., & Shankland, R. K. (2019). International Policies, Identification, and
Services for Students with Learning Disabilities: An Exploration across 10 Countries. Learning Disabilities.

[4.] Ajzen, L (1991). The Theory of Planned Behavior. Organizational Behavior and Human Decision Processes, 50, 179-211.
[5.] Ajzen, L. (2020). The theory of planned behavior: Frequently asked questions. Human Behavior and Emergence Technology,
2, 314-324. https:/ /doi.org/10.1002/hbe2.195

[6.] Aldabas, R. (2020). Special Education Teachers” Perceptions of Their Preparedness to Teach Students With Severe
Disabilities in Inclusive Classrooms: A Saudi Arabian Perspective. SAGE Open, 10(3), 1-14.
https://doi.org/10.1177 /2158244020950657

[7.] Bronfenbrenner, U. (1979). The Ecology of Human Development: Experiments by Nature and Design. Harvard University Press.
[8.] Bronfenbrenner, U. (1994). Ecological models of human development (2nd ed., Vol. 3). Elsevier.

[9.] Bronfenbrenner, U., & Evans, G. W. (2000). Developmental science in the 21st century: Emerging questions, theoretical
models, research designs and empirical findings. Social Development, 9(1), 115-125. https://doi.org/10.1111/1467-
9507.00114 Bronfenbrenner, U., & Mahoney, M. (1975). Influences on Human Development (2nd ed.).

[10.] Buchner, T., Shevlin, M., Donovan, M., Gercke, M., Goll, H., Sigka, J., Janyskova, K., Smogorzewska, J., Szumski, G.,
Vlachou, A., Demo, H., Feyerer, E., & Corby, D. (2021). Same Progress for All? Inclusive Education, the United Nations
Convention on the Rights of Persons With Disabilities and Students With Intellectual Disability in European Countries.
Journal of Policy and Practice in Intellectual Disabilities, 18(1), 7-22.
https:/ /doi.org/10.1111/jppi. 12368

[11.] Cade, J. (2023). Child-centered pedagogy: Guided play-based learning for preschool children with special needs. Cogent
Education, 10. https:/ /doi.org/10.1080/2331186X.2023.2276476

[12.] CHED Memorandum Order No. 77. (2017). 2017 Ched memorandum orders - ched. Commission on Higher Education
(CHED). https:/ /ched.gov.ph/2017- ched-memorandum-orders/

[13.] Chhabra, S., Srivastava, R., & Srivastava, L. (2010). Inclusive Education in Botswana: The Perceptions of School Teachers.
Journal of Disability Policy Studies, 20(4), 219-228. https:/ /doi.org/10.1177 /1044207309344690

www.theiibmt.com 40[Page


https://doi.org/10.1111/1467-9507.00114
https://doi.org/10.1111/1467-9507.00114

Assessing the Influence of Pre-Service Teachers’ Knowledge and Skills on Their Attitudes.......

[14.] Crawford, M. (2020). Ecological Systems Theory: Exploring the Development of the Theoretical Framework as Conceived
by Bronfenbrenner. Journal of Public Health Issues and Practices, 4(2).
https:/ /doi.org/10.33790/jphip1100170

[15.] Daniel, L. (2017). Survey of Teacher Attitude Regarding Inclusive Education Within Rural School
Districts. Dissertations, 6.
[16.] https:/ /scholarworks.harding.edu/hu-etd/6

[17.] Dapudong, R. C. (2014). Teachers’” Knowledge and Attitude towards Inclusive Education: Basis for an Enhanced
Professional Development Program. International ~ Journal — of  Learning and  Development, 4(4), 1.
[18.] https://doi.org/10.5296/1jld.v4i4.6116

[19.] Deku, P., & Vanderpuye, I. (2017). Perspectives of Teachers Regarding Inclusive Education in Ghana. International Journal
of Whole Schooling, 13(3), 39-54. https:/ /eric.ed.gov/?id=E]J1153995

[20.] Devi, R.A.N.]J. L. T. A,, Pradhan, S. H. R. L. ]. A. N. A,, Giri, D. O. M. A,, Lepcha, N. A. Z. U. N. G,, & Basnet, S. H. A. K.
E. E. L. A. (2022). Application of correlational research design in nursing and medical research. Journal of Xi'an Shiyou
University, Natural Sciences Edition, 65(11), 60-69.

[21.] Dioso, M. M,, Iglesia, A. B., Ramiro, F. M., & Iglesia, N. S. (2022a). Readiness for Inclusive Special Education: A Survey
among In-service Teachers in Zamboanga City, Philippines. International Journal of Early Childhood Special Education (INT-
JECSE), 14(03), 10819-10830. http:/ /bit.ly /4jWFRrb

[22.] Dioso, M. M., Iglesia, A. B., Ramiro, F. M., & Iglesia, N. S. (2022b). Teachers” Skills for Inclusive Special Education.
SPECIALUSIS UGDYMAS, 1(43). https://www.researchgate.net/publication/364029652_Attitude_towards_Inclus
ive_Education_A_Survey_among Prospective_Teachers_from_Non-_metropolitan_Areas

[23.] Donato, K. J. A., & Lovitos, A. H. R. (2023). Handling Learners with Special Educational Needs: The Lived Experiences
of ESL Reading Teachers. Asian  Journal of  Education and  Social  Studies, 46(1), 34-54.
https:/ /doi.org/10.9734/ ajess /2023 / v46i1995

[24.] Ecoben, M. E. (2019). Readiness of public-school teachers in handling inclusive education. IOER International
Multidisciplinary Research Journal, 1(2). www ioer-imrj.com

[25.] Francisco, M. P. B., Hartman, M., & Wang, Y. (2020). Inclusion and Special Education. Education
Sciences, 10(9), Article 9.
[26.] https://doi.org/10.3390/educscil0090238

[27.] Gilor, O., & Katz, M. (2019). Pre-service Teachers” Willingness to Engage in Inclusive Teaching: An Explanatory Model.
Journal of International Special Needs Education, 22(2), 77-89. https:/ /doi.org/10.9782/17-00011

[28.] Gyamfi, B. A., & Yeboah, A. (2022). Readiness of Regular Education Teachers towards Inclusive Education in Ghana.
American Journal of Educational Research, 10(6), 420-431. https:/ /doi.org/10.12691 / education-10-6-8

[29.] Haider, S. 1. (2008). Pakistani teachers” attitudes towards inclusion of students with special educational needs. Pak | Med
Sci, 24(4), 632-636. www.pjms.com.pK

[30.] Hammond, H., & Ingalls, L. (2003). Teachers’ Attitudes toward Inclusion: Survey Results from Elementary School
Teachers in Three Southwestern Rural School Districts. Rural Special Education Quarterly, 22(2), 24-30.
https:/ /doi.org/10.1177 /875687050302200204

www.theiibmt.com 41[Page


http://bit.ly/4jWFRrb
http://www.researchgate.net/publication/364029652_Attitude_towards_Inclus
http://www.ioer-imrj.com/
http://www.pjms.com.pk/

Assessing the Influence of Pre-Service Teachers’ Knowledge and Skills on Their Attitudes.......

[31.] Harkins, B., & Fletcher, T. (2015). Survey of Educator Attitude Regarding Inclusive Education within a Southern Arizona School
District. 6(1). http:/ /fordham.bepress.com/jmer/vol6/iss1/5

[32.] Hay, J. F., Smit, J., & Paulsen, M. (2001). Teacher preparedness for inclusive education.  South African Journal
of Education, 21(4), Article 4.

[33.] https:/ /www.ajol.info/index.php/saje/article/view /24905

[34.] Hellmich, F., Loper, M. F., & Gorel, G. (2019). The role of primary school teachers” attitudes and self-efficacy beliefs for
everyday practices in inclusive classrooms - a study on the verification of the “Theory of Planned Behaviour.” Journal of
Research in Special Educational Needs, 19(S1), 36-48. https:/ /doi.org/10.1111/1471-3802.12476

[35.] Jamero, J. L. F. (2019). Social Constructivism and Play of Children with Autism for Inclusive Early Childhood. Journal
of Early Childhood Special Education, 11(2), 154-167. https:/ / doi.org/10.20489/ intjecse.670475

[36.] Leatherman, J., & Niemeyer, J. (2005). Teachers” Attitudes Toward Inclusion: Factors Influencing Classroom Practice.
Journal of Early Childhood Teacher Education, 26(1), 23-36. https:/ /doi.org/10.1080/10901020590918979

[37.] Massouti, A. (2019). Rethinking Teacher Education for Inclusion: A Literature Review. Canadian Journal for New Scholars
in  Education/ Revue Canadienne Des Jeunes Chercheures et Chercheurs En Education, 10(1), Article 1.
https:/ /journalhosting.ucalgary.ca/index.php/cjnse/article/ view /63024

[38.] Mawila, D. (2023). Growing resilience capacity for learners presenting with specific learning disability in learners with
special education needs schools. African Journal of Disability, 12. https:/ /doi.org/10.4102/ajod.v12i0.1045

[39.] McNamee, K. K. (2016). A Survey of Preservice Teachers” Attitudes on Integrating Students with Disabilities in Inclusive
Education Classrooms. Honors ~ Undergraduate Theses, 72.
https:/ /stars library.ucf.edu/honorstheses /72

[40.] Molkizadeh, A. H., Kiani, M. A., Baghban, R., Rahmanian, S., & Saeidi, M. (2019). Right to Health with Emphasis on
Children, Women and Disabilities: A Literature Review. International Journal of Pediatrics, 7(6).
https:/ /doi.org/10.22038 /1jp.2019.39345.3353

[41.] Mosia, P. A., & Kotelo, T. T. (2024). Teacher training for inclusive education in Lesotho: Assessing factors that influence
teacher attitudes towards supporting LSEN in mainstream schools. Cogent Education, 11(1), 2380167.
https://doi.org/10.1080/2331186X.2024.2380167

[42.] Nurhasnah, N., Sepriyanti, N., & Kustati, M. (2024). Learning Theories According to Constructivism Theory. Journal
International Inspire Education Technology, 3(1), 19-30. https:/ /doi.org/10.55849 /jiiet.v3i1.577

[43.] Okoye, K. R., & Ifi, C. C. (2020). Lower Basic Education Teachers’ Preparedness for the Adoption of Inclusive Education
in Nigeria. African Journal Of Educational Assessors, 7(2), 1-13. www.benchmarkjournals.com

[44.] Pasha, S., Yousaf, F., & Ljaz, M. (2021). Preparedness of Prospective Teachers for Inclusive Education: Pre-Service
Teachers” Knowledge and Skills. Review of Education, Administration & Law, 4(2), Article 2.
https:/ /doi.org/10.47067 /real v4i2.148

[45.] Pil, A. L o., Tubo, M. D., Abequibel, B. T., Peromingan, R. S., & Alieto, E. O. (2022). Special Learners in Regular Classes:
An Attitudinal Investigation among Prospective Early Childhood Education. International Journal of Early Childhood
Special Education (INT-JECSE), 14(03), 1116-1130. https:/ /doi.org/10.9756/INT-JECSE/ V1413.135

[46.] Rens, J., & Louw, H. (2021). The transition of learners to classes for learners with special educational needs from the
perspective of the learners, teachers and parents. South African Journal of Education, 41(3), 1-9.
https:/ /doi.org/10.15700/ saje.v41n3a1943

[47.] Republic Act No. 7277. (1992). Republic act no. 7277 | Official Gazette of the Republic of the
Philippines. Official Gazzete. https://www.officialgazette.gov.ph/1992/03/24/republic-

www.theiibmt.com 42[Page


http://fordham.bepress.com/jmer/vol6/iss1/5
http://www.ajol.info/index.php/saje/article/view/24905
http://www.benchmarkjournals.com/
http://www.officialgazette.gov.ph/1992/03/24/republic-act-no-7277/

Assessing the Influence of Pre-Service Teachers’ Knowledge and Skills on Their Attitudes.......

act-no-7277/

[48.] Rodriguez, K. F. R., & Abocejo, F. T. (2018). Competence Vis-a-vis Performance of Special Education Pre-Service
Teachers. European Academic Research, 6(7). www.euacademic.org

[49.] Sargeant, M. A. A., & Berkner, D. (2015). Seventh-Day Adventist Teachers” Perceptions of Inclusion Classrooms and
Identification of Challenges to Their Implementation. Journal of Research on Christian Education, 24(3), 224-251.
https:/ /doi.org/10.1080/10656219.2015.1104269

[50.] Shoulders, T. L., & Krei, M. S. (2016). Rural Secondary Educators’ Perceptions of Their Efficacy in the Inclusive Classroom.
Rural Special Education Quarterly, 35(1), 23-30. https:/ /doi.org/10.1177 /875687051603500104

[51.] Siason, V., A., Caspillo, W., D., & Alieto, E., O. (2022). Attitude towards Inclusive Education: A Survey among Prospective
Teachers from Non metropolitan Areas. International Journal of Early Childhood Special Education (INT- JECSE), 14(2).
https://doi.org/10.9756 /INT-JECSE / V1412.696

[52.] Singh, S., Kumar, S., & Singh, R. K. (2020). A Study of Attitude of Teachers towards Inclusive Education. Shanlax
International Journal of Education, 9(1), 189-197. https:/ / doi.org/10.34293 / education.v9i1.3511

[63.] Suntornsan, S., Chudech, S., & Janmaimool, P. (2022). The Role of the Theory of Planned Behavior in Explaining the
Energy-Saving Behaviors of High School Students with Physical Impairments. Behavioral Sciences, 12(9), Article 9.
https:/ /doi.org/10.3390/bs12090334

[54.] Trivifio-Amigo, N., Mendoza-Muifioz, D. M., Mayordomo-Pinilla, N., Barrios- Fernandez, S., Contreras-Barraza, N., Gil-
Marin, M., Castillo, D., Galdn- Arroyo, C., & Rojo-Ramos, J. (2022). Inclusive Education in Primary and Secondary School:
Perception of Teacher Training. International Journal of Environmental Research and Public Health, 19(23), Article 23.
https:/ /doi.org/10.3390/ijerph192315451

[55.] Unianu, E. M. (2012). Teachers’ attitudes towards inclusive education. Procedia - Social and Behavioral
Sciences, 33, 900-904. https:/ /doi.org/10.1016/j.sbspro.2012.01.252

[56.] United Nations Educational, Scientific and Cultural Organization [UNESCO]. (2025). Right to education: What you need to
know | UNESCO. https:/ /www.unesco.org/en/right-education/need-know

[57.] VanCleef, M. T. (2019). Teacher Perceptions of their Ability to Teach in Inclusive Classrooms. Education: Student
Scholarship & Creative Works, 18. https:/ /jayscholar.etown.edu/edstu/18

[58.] Warnes, E., Done, E. J., & Knowler, H. (2022). Mainstream teachers’ concerns about inclusive education for children with
special educational needs and disability in England under pre-pandemic conditions. Journal of Research in Special
Educational Needs, 22(1), 31-43. https://doi.org/10.1111/1471- 3802.12525

[59.] Wibowo, S., Wangid, M. N., & Firdaus, F. M. (2025). The relevance of Vygotsky’s constructivism learning theory with the
differentiated learning primary schools. Journal of Education and Learning (EduLearn), 19(1), 431-440.
https:/ /doi.org/10.11591/edulearn.v19i1.21197

[60.] Yarullin, I. F., & Nasibullov, R. R. (2018). Pre-Service Teachers’ Preparedness For Inclusive Education. European

Proceedings of Social and Behavioural Sciences, Teacher Education-IFTE
2018. https:/ /doi.org/10.15405/ epsbs.2018.09.12

[61.] Zegeye, T. (2022). The Perception of Readiness for Implementing Inclusive Education among Primary School Subject
Teachers: Implications for Teacher Education in Ethiopia. International Journal of Special Education, 37(2), 82-91.
https:/ /doi.org/10.52291 /ijse.2022.37.42

www.theiibmt.com 43|Page


http://www.officialgazette.gov.ph/1992/03/24/republic-act-no-7277/
http://www.euacademic.org/
http://www.unesco.org/en/right-education/need-know
https://doi.org/10.1111/1471-

